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Is it time to rethink
your life insurance coverage?

50% of Canadians worry they don't
have enough life insurance.

80% overestimate the cost!

Nothing a little education can’t fix.




Teachers Life introduces a new
way to purchase life insurance.

@ Our online tool is simple, secure, and easy to use.
@ Instant coverage.

@ No medical exam required.

@ Premiums as low as $5.58 a month.

@ Affordable term life insurance customized to suit
your current life stage, time frame and budget.

Why Teachers Life?

@ We're education community focused.
@ Exclusive membership benefits.

& Manage your policy online.

GET STARTED ONLINE.

Go to teacherslife.com or
call 1-866-620-LIFE(5433).
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Machins

Stanley Hunter, OCT, gears his students up for
greatness in the wild world of robotics.

BY TRISH SNYDER

Wentworth District School Board, and as one group of students trickles out

of a computer science and engineering class, a fresh batch shuffles in for an
after-school meeting. The latter are members of Team 2056, Stanley Hunter’s
world-renowned robotics squad. They compete at robotics tournaments around
North America using machines built to perform tasks with the precision of a Star
Wars storm trooper while resembling something that escaped a high-tech assembly
line. In Ontario, this team from Stoney Creek is the one to beat.

At the meeting, students take turns reporting on team business — everything from
a food drive with the Stoney Creek fire department that collected 3.5 tonnes of
non-perishables to the robotics workshops that mesmerized visiting Grade 8s. After
divvying up the day’s to-do list, one pair goes off to fix a stalled robot while another
inventories spare parts. Then Hunter delivers a sobering reminder about the team’s
sponsorship shortfall. They’ve raised $43,000 this year, but they still need $32,000 —
robot parts don’t come cheap. “Remember, kickoff is in 45 days,” says the soft-spoken
teacher, who can’t help but smile as they burst into chatter in anticipation.

Kickoff happens in January when FIRST (For Inspiration and Recognition of
Science and Technology), the U.S.-based organization that runs these contests, releases
the game the robots will play at tournaments. Past challenges have required them to
sink basketballs or score soccer goals. But this isn’t an individual boxing match; the
machines must also work with their competition at the game to outscore opposing
squads. Then there’s the ambitious timeline — schools have six weeks to build their
concept from top to bottom, which has students working up to 30 hours per week —
on top of their classes and homework. One student sums it up for the rookies:
“Kickoff is the day you can kiss your social life goodbye.”

It’s the end of the day at Orchard Park Secondary School in the Hamilton-

March 2015 | Professionally Speaking 27



But it’s a sacrifice this group willingly
makes. Since Hunter introduced the
robotics team, in 2007, they’ve won 19
straight regional titles (a world record),
advanced to eight world championships
and earned numerous awards for the
calibre of their creations. One hundred
per cent of these students graduate
and pursue post-secondary studies; 90
per cent of them specialize in STEM
(science, technology, engineering and
math). In 2010 alone, Hunter’s 13 grads
scored over $120,000 in scholarships.
But for Hunter, robotics isn’t just about
the robots. Working together to make a
complicated machine from scratch, on
budget and on deadline, builds even
more valuable life skills — from
communication to organization to
critical thinking. His efforts have earned
him a handful of awards, including a 2014
Prime Minister’s Award for Teaching
Excellence. “If every teacher involved
their students in learning and challenged
them with higher-order thinking as
much as Stan does, you’d have an entire
school engaged,” says principal Marco
Barzetti, OCT.

Hunter puts in countless hours to run
the team on top of his course load, but
almost 10 years ago, he faced an even
bigger challenge. Disillusioned by young

Stanley Hunter, OCT, meets with members of the Orch
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people who weren’t inspired to learn, he
was ready to quit teaching — that is, until
he attended a robotics tournament. What
happened on the field was a revelation:
students used remote consoles to coax
their constructions to manoeuvre around
obstacles and score points while working
with machines built by other schools. Off
the field, they analyzed the performance
of top robots to form strategic alliances for
upcoming matches. If a school needed
help, an announcement went out on
the PA system and teams rushed over
with parts. The contest combined the
competitive intensity of a sport with the
co-operative spirit of a school fun day,
while about a thousand spectators cheered
like they were watching rock stars. “I
was in awe,” says Hunter. “Suddenly
I had something real to connect my
classes to. Robotics gave me back my
passion for teaching.”

Back in the classroom, Hunter links
his computer engineering lessons to the
real-life world of robotics. For instance,
he launched a Grade 9 lesson on extreme
engineering with a discussion about the
big news that scientists recently landed a
space probe on a comet. Short videos from
the European Space Agency reveal the
technical stunts required to get the orbiter
off the ground. When students sit down

ard Park Secondary School robotics team (Team 2056) in Stoney Creek.

later to draw a model of a machinery plate
with SolidWorks, a computer-aided design
application, he reminds them that they’re
using the same software as manufacturers
around the globe. “I try to connect them
to what’s going on in the world so they
realize why they’re learning this stuff.”

One way he builds critical thinking
skills is by whipping out his famous
problem of the week. That day he asked
the students to figure out how to measure
four gallons of water using unmarked
three- and five-gallon jugs (“Wait, every-
one knows what gallons are, right?”).

It’s the kind of question that demands
equal parts logic and creativity. Robotics
members get plenty of experience
muscling through real-life brainteasers
during the design/build phase.

At last year’s season-opening tournament,
the pit crew got some unexpected practice
thinking on their feet when they discovered
their robot wasn’t working. Because of
on-site changes made that morning to
improve performance (which is permitted,
and common practice), the machine
kept missing its target with a ball. While
parents were sweating on the sidelines,
wondering if the team would have to pull
out, their daughters and sons adopted
the calm demeanour of their unflappable
teacher and started to problem solve
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the situation. They checked the robot’s
power, communications and software
systems. Through brainstorming and
testing, they tackled each snag and then
moved to the next. Not only did the team
get the robot functioning, they clinched
the competition. “That kind of continuous
evaluation, that’s what’s important in
education, in the workplace and in life,”
says Trish Muchynski, whose teens decided
to transfer out of another board to take
part in Hunter’s program.

Budding engineers and programmers
may have taken centre stage that day, but
the team welcomes all kinds of talents.
Aspiring marketers promote the team and
its events. The computer-savvy help update
the 2056.ca website. The business-minded
take on sponsorship. The other day, for
example, a girl cold-called the president of
a local company, pitched him the program
and convinced him to donate $500. “What
classroom is going to give you that kind of
experience?” Hunter asks.

His crew is good at asking for help, but
they’ve also been recognized for giving
back to the community. That day at the
meeting, Hunter welcomed a guest —

a teacher starting robotics at a nearby
school. He had no trouble recruiting
volunteers to help the fledgling group,
and he sent the teacher away with a box
of parts. They also run demonstrations

at every school pep rally and BBQ.

On weekends, members spark interest

in STEM by offering LEGO robotics
workshops at the local library. Outside

of robotics, these teens run clothing and
food drives, and have raised thousands

of dollars for charities, including one

for childhood cancers after one of their
schoolmates died of the disease. Such
efforts landed them the prestigious
Chairman’s Award from FIRST for being
a role model at inspiring respect and
honour for science and technology. “The
volunteering habits they start now will be
with them for a long time,” says Hunter.

So will their appreciation for lifelong
learning and mentorship, because both
are coded into the team’s culture.
Senior students are expected to pass
along knowledge to younger ones. And
everyone learns from the group’s mentors.
Nine graduates from Team 2056 help
coach the teens, some returning home

from university on weekends to assist.
The rest of the mentors are professionals
who contribute industry expertise. Who
exactly are these professionals? They’re
the students’ parents.

Hunter started robotics to nurture a
shared hobby with his own teenagers
(his son is now a mentor; his daughter,
who is in Grade 12, is also on the team).
The crew relies on families for everything
from technical knowledge to chauffeuring
to approaching restaurants to feed the
group when they’re working until 9 p.m.
“It’s golden,” says Hunter. “The team
gets mentors, and parents get to share
their skills while staying involved with
their children and their education.” The
teacher remembers one boy exclaiming
when his dad, an engineer at GM,
solved a construction challenge using the
Pythagorean theorem. “It’s powerful to see
a son learn something from his dad, and to
see him realize that’s why we learn math
formulas,” says Hunter. “This is why I do it.”

The teens get as much out of robotics
as Hunter and their parents do. One
gifted boy resisted joining the team until
Grade 11 for fear of being labelled a
geek. When he finally did, he thrived on
the challenge and hands-on learning, and
blossomed under the wing of the seniors
and mentors. “Not only did robotics help
him make a career decision [he’s now
studying engineering], but being a part of
a group that accepted him really boosted
his confidence and drew out his social
skills,” says his mom, Cynthia Mech.

Robotics isn’t just a magnet for
academically inclined students. Mech,
who is also the parent liaison for
the team and a steering committee
member, recalls another boy who was
struggling academically and socially.
He found his place within the crew as a
videographer. Applying his interests gave
him the thrust he needed to graduate
and move on to college. “If he didn’t
have robotics,” she says, “I don’t know
where he’d be today.”pPs

The OCT featured in this department
has been recognized with a national
teaching award and exemplifies the
high standards of practice to which the
College holds the teaching profession.

PARTS &
LABOUR
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Stan Hunter, OCT, won’t reveal every
Team 2056 secret, but he’ll happily share
his blueprint for building a winning crew.

CHECK OUT THE
COMPETITION

Before you commit to starting a robotics
team, attend an event to pick up inspiration
and information. “That’s what got me hooked;
seeing what it was all about,” says Hunter.
Check out what's coming up on the calendar
at firstroboticscanada.org.

LEARN FROM
THE BEST

Look to an established team in your area
for help. You won't be starting from scratch
and you'll reduce what can be a very steep
learning curve. Experienced teams can
share information on building milestones
and targets, where to buy materials, etc.

DO ONE
THING WELL

Get really good at one aspect of robotics,
then tackle other goals. Team 2056 excelled
at the technical stuff — building, programming
and operating — before they went after the
Chairman’s Award. Other teams win for team

spirit, entrepreneurship or industrial safety.

TAP YOUR
RESOURCES

The students on Team 2056 are so keen to
help others that they've created a 101 manual
for robotics, to share their best practices.
Visit 2056.ca and click “resources” to have
a look. For answers to technical questions,
browse the forums at chiefdelphi.com.

For more information on how to get
started and lead your team to victory,
check out Professionally Speaking's
previously published feature “About
More Than Robots” at bit.ly/17YNKbI.
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Actor Megan Follows honours the three elementary teachers whose
roles behind the scenes inspired her in front of the camera.

BY RICHARD OUZOUNIAN

hile most of us spent our youth learning life’s most basic lessons, Megan
s ’s / Follows spent hers mastering so much more. As a child actor, the iconic
Canadian (with that trademark red hair) stepped into show business
35 years ago and recently reclaimed her mark in the spotlight, where she rightfully
belongs. Beating the odds in an unforgiving industry, many would chalk her success
up to chance. But if you ask Follows, the secret to her longevity stems from her school
days at the Institute of Child Study (ICS) — now the Dr. Eric Jackman Institute of Child
Study — the first of the University of Toronto’s multi-disciplinary research centres.

“There have been so many people, in so many places, who have helped shape my
life — and I’'m grateful to them all,” says the 46-year-old star of stage, screen and
television. “But the time I spent at ICS, from pre-kindergarten to Grade 6, was
probably the most important.”

Follows may be known for her role as Anne Shirley — the feisty orphan in the 1985
adaptation of Anne of Green Gables — but three decades later she’s winning over a
new generation of fans as she takes on Catherine de’ Medici, the tempestuous Queen
of France, in the acclaimed historical fiction series Reign.

Looking back at her formative years, you’d be hard-pressed to recognize the
award-winning actor. “I tended to fade into the woodwork, partially out of a well-honed
survival instinct. I was the youngest of four children — my brother and sisters were all
going concerns,” she says of her show business siblings. “Then there was my mother
and father [actors Dawn Greenhalgh and Ted Follows], neither of whom were
shrinking violets.”

At nine years of age, Follows made her official debut in the family business, landing in
Diane Wicks’s classroom just a year later. “I can still see her in my mind’s eye as a tiny
girl,” says Wicks, the then-budding star’s Grade 5 teacher. “Megan was both bright and
brave to be carrying a load not asked of many children. She was filming a TV series at
the time, and we tried to mesh those two aspects of her life — school and work. ICS was
used to accommodating students with unusual schedules.”
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“They taught me many things, but what I cherish most is the way
they gave me the courage to use my imagination.”

Follows thinks back on her memories
of Wicks and can still see her wandering
around the yard during recess, with a
steaming mug of tea. “She was always so
calm, so reassuring. No matter what drama
was occurring in my life at home, at school
or on set, she would make me feel like
everything was going to be all right.”

Wicks believed that an effective way to
help channel her students’
energy was to tap into
their wild imaginations
with a long-form prose
assignment. “I actually
had some of them writing
novels at 10 years of
age,” confirms Wicks.
Follows excelled at
conjuring up fantastic
plots and glamorous
heroines but admits that
grammar was never a
strength. Nevertheless,
she remembers the
sensitivity her teacher
showed in her approach:
“Mrs. Wicks would
praise me for my energy
and imagination and
then gently found a way
to get me to express it
with the correct words.”

Ted Hunter seamlessly picked up in
Grade 6 where Wicks left off, by tapping
into Follows’s dramatic side. His trick
was to strengthen his students’ love of
literature through vivid theatrics.

“Mr. Hunter had the most amazing way
of setting a scene — he would’ve made a
superb art director in film or television,”
says Follows. “We went through a period
where we were reading a lot of Arthur
Conan Doyle (his Sherlock Holmes stories)
and when we got to The Hound of the
Baskervilles, he really went all out.

“I don’t think I’ll ever forget the day
he drew the curtains to darken the room
and read that story to us in a wonderfully
rich and ominous voice. The story instantly
came alive for me and, to be honest, he
actually scared me half to death! But it
made me realize the power that words on

W\ 2L,

a page could have if somebody brought
them to life, and I've never forgotten it,
especially as an actor.”

After 35 years, Hunter remembers
Follows as one of those special students a
teacher comes across during one’s career.
Although her acting schedule meant that
she was away a lot of the time — when
she was in class, she didn’t go

1877 78 .
INSTITUTE OF
CHILD STUDY

STAFF

Ted Hunter and Diane Wicks in a 1977-78 staff photo; art teacher Dorothy
Medhurst in conversation with her students — around the time they
taught actor Megan Follows at the Institute of Child Study in Toronto.

unnoticed. And her former teacher has
followed the performer’s career with
great interest ever since.

Hunter tirelessly explored new ways to
inject colour and life into both his practice
and the arts at ICS. So when former principal
John MclInnes asked him, “What did you
do that was exciting today?” Hunter took
that as his cue to think outside of the box
whenever possible. In fact, he frequently
teamed up with the late Dorothy Medhurst,
an art teacher who also had a strong
influence on Follows.

“Ms. Medhurst taught us that art could
come from anything,” says Follows. “There
was one project where she had us collect
dryer lint, spin it into wool and then do
macramé with it!”

Medhurst’s strong sense of the visual
was something that her colleague Hunter

enthusiastically leaned on when he
expanded his classroom activities to include
student-produced films, transforming their
regular academic environment into
imaginative movie sets.

Although Hunter and Medhurst ensured
that their practices had fundamentally
serious curricular roots, that didn’t mean
their students couldn’t have fun learning.

“They encouraged me
to explore my bent
for comedy,” laughs
Follows. “I remember
doing a whole series of
sketches with my best
friend. We recreated
the great comedy teams
— Abbott and Costello,
Laurel and Hardy. But it
wasn’t just silly fun. We
learned about teamwork,
about timing and about
ourselves.”

Wicks sums up the
aesthetic of that special
time. “We had wonderful
teachers who were always
ready to integrate the
arts into their classroom.
It all developed rather
organically — one thing
flowing into the next —
but we always made sure to work with
the children at their own paces.”

The lessons Follows learned during
those early years have stuck with her to
this day, and she often catches her mind
meandering back to Wicks, Hunter and
Medhurst. “They taught me many things,
but what I cherish most is the way they

gave me the courage to use my imagination.

At a certain point in life, that’s the greatest
gift a child can receive from her teachers.” ps

In this department, notable Canadians
honour the teachers who have made a
difference in their lives — all of these
individuals have successfully embraced
the College’s Ethical Standards for the
Teaching Profession (Care, Respect,
Trust and Integrity).
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hona Anderson, OCT, was of-
S fended when she first heard the

suggestion that teachers seldom
intervene in bullying. “In 2005, I took
part in an Ontario Principals’ Council
workshop where the facilitator men-
tioned Canadian data that showed
that teachers intervene in less than 20
per cent of bullying that takes place
in schools,” says the vice-principal at
Spruce Ridge Community School in
Durham. “I thought, “This can’t be

right.” So I started looking into the data.

I was going to prove it was wrong.”

But it wasn’t wrong. The data was
solid, not just from that study, but others
as well. Anderson’s debunking mission
morphed into a paper on how to move
teachers from the role of witness to the
role of intervener. Eventually she wrote
a book called: No More Bystanders =
No More Bullies: Activating Action in
Educational Professionals. Anderson
now does workshops on how teachers
can become effective interveners, some-
thing she came to see as a key addition
to bullying prevention in schools.

Bystanders have been a topic in bullying

discussions for at least 20 years. But the
focus has been on students, not teachers.
That’s because of two famous findings
from some 1990s research led by Wendy
Craig of Queen’s University and Debra
Pepler of York University. Their team

set up video cameras in classrooms and
schoolyards and wired students up with
microphones and transmitters to get
real-time data on bullying. Two of their
findings revolutionized thinking about
school bullying. Peers were present during
more than 80 per cent of bullying episodes
and when they intervened, bullying F
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stopped within 10 seconds 57 per cent of
the time. Those findings captured consider-
able attention. Bystander intervention pro-
grams were developed to teach students
how to be effective interveners. But an-
other finding from that study was largely
overlooked, a finding that Anderson could
not believe at first: Adults seldom inter-
vene in school bullying.

“Focusing on children, including their
role as bystander, is important, but we’ve
been doing that for years and bullying
has not improved,” Anderson says. Her
assertion is backed up by data that shows

BULLYING RESOURCES

FOR TEACHERS

No More Bystanders = No More
Bullies: Activating Action in
Educational Professionals

Written by Shona Anderson, OCT, in

2011 — a joint publication with the Ontario
Principals’ Council — and published by
Corwin, this book offers team-focused
strategies for bully-proofing your school.
bit.ly/1L3MSI4

Bully Stop Now! A School
Superintendent Tells You How
Published by Blueprint, 2013. Written by
Greg Anderson, a recently retired school
superintendent and principal, this book lays
out a 13-point step-by-step guide for how
principals can and should deal with bullying.
bit.ly/1xFdeAt

Promoting Relationships and
Eliminating Violence Network
(PREVNet)

PREVNEet is Canada’s national network of
researchers and organizations working to
decrease bullying in Canada. The website
has a wealth of resources for teachers,
including fact sheets, research summaries
and videos.

bit.ly/1L3NA1TH

WITS

The WITS Programs bring together
schools, families and communities to create
responsive environments that help children
deal with bullying and peer victimization.
bit.ly/1Jo5lj6

Egale Canada

An organization that advocates on the
behalf of lesbian, gay, bisexual and trans-
gender rights.

bit.ly/15vY1u7
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that the impact of anti-bullying programs,
many of which address peer interven-
tion, are rather modest. “If we want to
become more effective at preventing
bullying we need to focus more on adult
bystanders,” she explains. Mindful of how
she felt when first confronted by the data
on teacher witnesses, Anderson frames
the discussion very carefully. “I usually
start by saying that I’ve learned to look at
bullying through a different lens, and it is
an uncomfortable lens at times.”

Part of that discussion centres on how
teachers can see (and hear about) bullying
more often. In her research conducted
with the Bluewater District School Board,
Anderson discovered the problem is not
that teachers choose not to intervene, it’s
that they can’t see bullying a lot of the time.

“When I asked teachers for the reasons
they would not intervene in a bullying
situation the most common answer, cited by
82 per cent, was that they were not aware of
the situation,” says Anderson. “And when
asked to what extent different types of
bullying were a problem at their school, up
to 30 per cent of teachers’ responses were ‘1
don’t know.”” That dovetails with other re-
search that illustrates the gap between the
extent of bullying observed by children and
teachers. A 2007 Canadian study involving
students who self-identified as victims of
bullying, showed that in more than half of
the cases, teachers were unaware that the
child in question was being bullied.

Blind spots

Bullying is hard to see for myriad rea-
sons. For one thing, the behaviours are
often subtle and indirect — rumours and
gossip, smirks, muttered comments or
silent exclusion.

Bullying tends to take place out of sight
and earshot. Research repeatedly shows
that face-to-face bullying (see sidebar
“Cyberbullying”) often takes place in
school “blind spots.” For example, a survey
of Canadian high school students by Egale
Canada, an organization that advocates
on the behalf of lesbian, gay, bisexual and
transgender rights, found that washrooms
and change rooms, places that are often
teacher-free zones, were the most common
sites for bullying behaviour.

The Egale Canada study also reported
that 21 per cent of LGBTQ (lesbian, gay,

bisexual, transgender and queer) stu-
dents report being physically harassed or
assaulted due to their sexual orientation,
and that washrooms and change rooms are
where LGBTQ students feel the least safe.

Data from Anderson’s school’s Safe
Schools Survey also showed that stair-
wells were a key blind spot. This suggests
that, along with everything else schools
do to address bullying — awareness
raising, building a respectful school
climate, teaching kids about empathy —
revamping supervision, to put teachers in
positions where they see bullying more
often, should be part of the picture.

Better supervision
Tracy Vaillancourt, professor of educa-
tion and psychology at the University of
Ottawa and Canada Research Chair in
Children’s Mental Health and Violence
Prevention, says, “If I could change one
thing it would be to have increased super-
vision at times when students are not in
class. For example, more teachers mon-
itoring playgrounds during breaks and
more secondary teachers standing in the
hallways during transition time.” Greg
Anderson, a retired superintendent with
the Grand Erie District School Board,
agrees. “In my time as a superintendent,
the schools that had better supervision
tended to have less bullying,” he says.

There is an inherent challenge here.
Teachers’ supervision time is subject to
collective bargaining agreements, and re-
quirements have decreased in recent years.
Greg Anderson says improving the levels
of voluntary supervision depends on the
principal’s leadership skills and relation-
ships with staff. “Bullying prevention starts
with the principal,” he says. “The principal
needs to be at the school, and principals
and vice-principals should be out in the
halls and on the playground when students
are not in class. If principals are not taking
a visible, active role, it’s going to be hard to
persuade teachers to do extra supervision,”
he says. “But small changes like having
secondary teachers take turns standing out
in the hall during class changeovers can
reduce everyone’s workload by preventing
problems, including some bullying.”

Shona Anderson says there are ways to
improve supervision without increasing
teachers’ official supervision time. For
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example, her school did an audit of routes
teachers habitually take when moving
around the school. “We asked teachers
what hallways and stairwells they walk
through on their way to the staff room
and which entrances they were using,” she
says. “Then we looked at all the routes
and identified “staff-free” zones and
compared them to the bullying hotspots
identified in our Safe Schools data. Once
staff became aware of this information
some teachers changed their routes

so that blind spots had adults walking
through them during transition times.”

Denise Canning, OCT, principal of
St. Maria Goretti Catholic School in
Scarborough, increased the number of
schoolyard supervisors during recess.
They added three more lunchtime
supervisors and adjusted the supervising
schedules of teachers and EAs to in-
crease the total number of adults in the
yard to supervise the school’s 1,000-plus
students. “Our goal was to help students
feel safe and to facilitate the school’s
focus on nurturing-position relation-
ships between students, and between
students and staff as well,” she says. “It
wasn’t hard to get staff on board with
this. We include yard safety and bullying
prevention and intervention in most
staff meetings, so staff is well aware of
the importance of a safe and welcoming
atmosphere in the schoolyard.”

One result of this change, Canning
says, is an increase in children reporting
inappropriate behaviour to adults. This
is very significant because, even with
enhanced supervision, some bullying
will fly under teachers’ radar. Therefore,
another key bullying prevention strategy
would be to get more students to report
the bullying they see (but staff don’t see)
more often. And there’s work to be done
because students do not report bullying
nearly as often as teachers need them to.

Reluctance to report

Children shy away from reporting bully-
ing for many reasons: what they think of
the victim; not wanting to risk becoming
a target themselves; or simply not feeling
like it is their business. But two other
reasons stand out for Vaillancourt. One
is that most bullies wield considerable
social power. “About ninety per cent of

bullying is done by kids with high social
status; popular leaders with good social
skills,” she says. “And a lot of it takes
place between friends.” If it’s hard to
report bullying to begin with, it stands to
reason that it would be even harder to
inform on a friend or a peer with whom
you want to ingratiate yourself.

Dealing with the problem
The second factor that drives children’s
reluctance to report bullying is that they
lack confidence in adults’ ability to deal
with the problem, Vaillancourt says. “In
our studies, students have told us repeat-
edly that they’re afraid that adults won’t
handle it right. They worry, for example,
that the adults are going to call in the
bully for a conference with the victim,
and that the bully will manipulate the
adults, only making the situation worse.”
Some provisions of the Accepting
Schools Act, 2012 may help to improve
students’ confidence that the bullying
they report will be dealt with, including
a more precise definition of bullying (see
sidebar “Defining Bullying”), the legis-
lated requirement for teachers to report
suspected bullying and the principal’s
obligation to investigate. Specifically,
the Act legislates: mandatory reporting
by teachers and administrators of all
aspects of bullying, including homophobic
bullying; mandatory training of all staff
in bullying prevention and intervention;
mandatory allowance of Gay-Straight
Alliances in all secondary public and
Catholic schools; and mandatory surveys
every two years to be conducted in each
school board by students and teachers to
catch any discrepancies.

“There is no grey area,” Vaillancourt says.
“If a child reports bullying, or a teacher
suspects bullying, the teacher has to report it
and the principal has to investigate. It’s much
like the requirement report suspected child
abuse. The logical consequence of having to
report and follow up on bullying in a more
systematic way is that administrators will get
better at handling it.”

Improving relationships

Improving school climate and staff-stu-
dent relationships and trust are also key
to creating an atmosphere where peer
bystanders feel safer about reporting

DEFINNG BULLYING

The Accepting Schools
Act defines bullying as
aggressive and typically
repeated behaviour,
which involves a power
imbalance and is intended
to cause fear, distress or
harm to an individual or
his or her reputation

or property, and which
creates a negative
environment at school
for the victim.

Tracy Vaillancourt, a professor of education
and psychology at the University of Ottawa,
who is now on the expert panel for the Act,
says it was important to get that definition
enshrined in legislation.

“Teachers observe and interpret a huge
continuum of behaviour, from minor incivil-
ities to conflict between peers to clear
physical bullying,” she says. Moreover, the
students involved often present conflict-
ing views as to what happened. The legal
definition was designed to help education
professionals assess behaviours that are
sometimes difficult to interpret, not only by
teachers, but also by students and parents.
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bullying to adults. “We have done staff
training to help staff improve their abil-
ity to spot and keep an eye on children
who might need extra support,” says
Canning. “When you have good relation-
ships, the staff understand students and
their needs better, and children are more
likely to come for help with problems,
including bullying.”

Amine Aidouni, OCT, principal of Ecole
élémentaire et secondaire publique Maurice-
Lapointe in Kanata, believes that the work
he and his colleagues have done to improve

CYBERBLULLYING

Cyberbullying has emerged as a significant
challenge for schools (particularly secondary
schools) in recent years. “I'd say we're now
seeing more cyberbullying than face-to-face
bullying,” says Dina Salinitri, OCT, principal
of Kingsville District High School. Media
coverage of cyberbullying — bullying that in-
volves social media, texting or other electronic
communication — tends to focus on extreme
cases with tragic results. In extreme cases,
some victims, such as B.C. teen Amanda
Todd and Nova Scotia teen Rehtaeh Parsons,
have even taken their own lives. However,
these cases are rare. Salinitri says most
cases she deals with have been more troub-
ling than tragic. “The incidents we see often
consist of indirect statements or threats,” she
says. “Usually it begins with social conflicts
— jealousy, competition over boyfriends or
girlfriends, conflict between two individuals!
Sometimes friends become involved so it
becomes a group ganging up on one person.
For the most part, Salinitri deals with
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student/staff relationships helped him detect
and deal with a recent case of bullying that
might otherwise have gone undetected.
“The instigator was a charismatic, popular
individual, highly involved in school activ-
ities, someone that peers looked up to,” he
explains. “And the bullying behaviour was
subtle, the kind of thing that teachers hadn’t
noticed. Some friends of the student who
was the target of the bullying told a teacher,
the teacher told me, and I was able to deal
with the situation. The atmosphere at our
school enabled that to happen.”

cyberbullying in the same way as face-to-face
bullying. However, there are two important
differences. One is that while investigating
face-to-face bullying relies on eyewitness
reports, cyberbullying usually generates hard
evidence — a screenshot or printout of a text or
Facebook post. In most cases it's easy to iden-
tify the perpetrator. However, many of the ap-
parent cyberbullying cases she investigates turn
out to be more about conflict than the use of
power to oppress a weaker victim. “Sometimes
a student shows us texts sent by the student
they are accusing of bullying. Then the bully
shows us texts sent by the victim and it starts to
look like conflict. Either way, it carries a risk of
significant harm, so we need to deal with it”
The other difference between cyber-
bullying and face-to-face bullying is that
engaging the support of parents becomes
even more crucial with cyberbullying.
Salinitri says, “We rely on parents to monitor
or restrict technology use when students are
involved in cyberbullying or conflict”

Effective intervention

Once the investigation of a reported
bullying incident has established that
bullying has indeed taken place, one of
the keys to successful intervention is
working with the parents of both the
bully and the victim. Given the media
coverage of catastrophic impacts experi-
enced by some victims of bullying, it is
very difficult for some parents to accept
that their child is a perpetrator. Aidouni
says he broaches the subject very
carefully. “I try to relate to the parent

as a human being,” he says. “I let them
know that I’m not saying that they are
bad parents or that their child is a bad
person, but we have a serious problem to
solve and I need their support to get to
the root of it.”

Aidouni says the Act’s clear defin-
ition of bullying helps him explain the
difference between bullying and conflict
to parents of victims (and also to staff
and other students). “Sometimes parents
believe their child is the victim of bully-
ing, but really it’s a case of conflict. I can
show the results of our investigation and
then compare that to the definition to
help parents and students understand
[the difference].”

Another interesting approach to
intervening in bullying, currently used
in Shona Anderson’s school, is to have
teachers model effective intervention in
bullying. In the past, teachers who ob-
served bullying would pull the instigator
aside for a private talk. “Now we do it
publicly, so that other students hear what
we are saying and can learn from it.”
Anderson acknowledges that staff found
this hard to do at first. “We had to train
teachers in how to have these public
conversations,” she says. “It’s not a
natural thing for most people, so we gave
people a script to start off with.”

Anderson says it is too early to know to
what extent Spruce Ridge’s new approach-
es to bullying prevention are reducing
bullying at the school. “We don’t have
data on bullying yet,” says Anderson.

“But we know that our suspension rates
and absenteeism are lower, and at our
Safe School Committee meeting last fall,
everybody was talking about what a better
feeling there was in our building.”

That’s a good place to start. Ps
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THE 2014 REPORT

D

here is good news on the horizon
l for early-career teachers. The

College’s 2014 survey results mark
a turning point for Ontario’s teacher job
market. The previously growing surplus
of teachers is starting to recede, and this
trend will accelerate over the next few
years — largely because fewer people are
entering the profession.

The survey shows that unemployment
rates are now starting to fall for Ontario’s
recent education graduates. This is welcome
news after seven years of steady rises in this
key employment outcome measure.

Far too many new teachers are still
unemployed or underemployed, the latter
being employed teachers who would like
the opportunity for more teaching days.
The wait time for full employment is
still measured in years for the majority;

however, the queues are becoming shorter
and new teachers with historically in-
demand qualifications are once again finding
job success earlier in their careers.

The latest Transition to Teaching survey
found that first-year teacher unemploy-
ment among Ontario-resident graduates
dropped to 33 per cent from 41 the previous
year. Fewer education graduates over the
past few years, fewer teaching licences
sought by individuals educated elsewhere,
and more early-career teachers leaving the
profession produced less competition for
teaching jobs in Ontario in the 2013-14
school year than in recent years.

Elementary and most secondary first-year
teacher job search outcomes in Ontario in the
2013-14 school year show clear gains over
findings the previous year. Unemployment
among French as a Second Language

NISITION 1

(FSL)-qualified teachers, as well as gradu-
ates of French-language programs, is down
to about one in 10 through the first school
year. And some secondary English-language
qualifications that used to bring early career
job success are emerging once again as more
sought-after credentials. Graduates with
secondary mathematics, sciences or computer
studies as teaching subjects report much lower
rates of unemployment than those without
qualifications for any of these subjects.

Many early-career teachers licensed in
Ontario continue to wait in long queues
as they slowly make their way toward full
employment. They proactively seek teaching
jobs in Ontario’s publicly funded school
system, in Ontario’s independent schools,
in other provinces and abroad. Success is
starting to come earlier; however, half of ear-
ly-career teachers are still not fully settled

“Searching for a first
teaching job was very
stressful given the limited
number of openings in
eastern Ontario. After no
success with several
applications, I applied and
got a job teaching French
in an English-language
school in Montréal. This
was a great opportunity for
me to start my career, but
I hope to get a job with an
Ontario school board in the
coming years.”

PRIMARY-JUNIOR FRENCH-LANGUAGE
PROGRAM 2013 GRADUATE

ABOUT OUR
SURVEY
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The Transition to Teaching study of new teachers
in the 2013-14 school year examines the job-
entry and professional experiences of teacher
education graduates of 2004 through 2013, and
new-to-Ontario teachers educated elsewhere
and Ontario certified in 2012 and 2013. Web-
based surveys were used with large samples

FIRST-YEAR UNEMPLOYMENT
DROPPED FROM

o IN
a1% 2013

FEWER PEOPLE
ENTERING THE

. Graduates with secondary
mathematics, sciences or

i computer studies as teaching

. subjects report much lower

. rates of unemployment than

. those without qualifications for
. any of these subjects.

PROFESSION IN 2013 AND
2014 = LESS COMPETITION
FOR TEACHING JOBS
IN ONTARIO

from each of these groups of new teachers.
Responses were received from 4,037

per cent of the samples, with an average 22

individual surveys range from 2.6 to 6.1 per
cent, 19 times out of 20.

teachers. Response rates varied from 14 to 34

per cent return overall. Accuracy rates for the

The Transition to Teaching study is
made possible by a grant from the Ontario
Ministry of Education. This report does not
necessarily reflect the policies, views and
requirements of the Ministry.

The full report of this year's study is
available at oct.ca.
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after three years in the profession, and two
in five of them after five years.

Improvements in job outcomes appear
to be largely a result of fewer new Ontario
teachers entering the crowded job market
within the past few years. The annual number
of new teachers in 2012 and 2013 — both
Ontario faculty graduates and newly
licensed teachers educated elsewhere —
averaged 2,000 fewer per year than during
the previous four-year period.

Job competition is also easing because
Ontario licensed teachers are allowing
their College memberships to lapse
in steadily rising numbers. Analysis of
College registry data finds that the five-
year loss rate among Ontario graduates
increased from under one in 10 (9.5 per
cent) in 2005 to almost one in eight (12.2
per cent) in 2012. The loss rate now stands

at more than one in seven (15.5 per cent).

New teacher licences in Ontario in 2014
and 2015 are forecast to again fall well
below the very high 2008 through 2011 levels
that caused much of the teacher surplus.
Ontario’s enhanced teacher education
program, which starts this September, will
mean very few new Ontario graduates in
2016 and annual levels thereafter at about
half of recent numbers.

With teacher retirements in the province
forecast to hold steady through the end of
the decade, this adds up to an improving
jobs picture for future graduates.

Many of today’s surplus pool of unem-
ployed and underemployed teachers have
little Ontario teaching experience. Some are
Ontario’s faculty of education graduates from
the past five years who have had years of lim-
ited daily supply teaching or unemployment,

BY
FRANK
MCINTYRE

or who left Ontario to teach elsewhere.
Others are internationally educated teachers
and Ontarians educated abroad who may
have substantial teaching experience else-
where but have largely been unemployed
since first acquiring Ontario teaching licences.

As the shrinking Ontario teacher surplus
improves new education graduate job
prospects, Ontario school boards will likely
need to recruit more vigorously for occa-
sional, long-term occasional and regular
teachers than in recent years; especially for
French language school and FSL in English
school staffing and secondary teaching
subject specializations, which are already
starting to show reduced unemployment
rates. Some of this staffing may come from
Ontario teachers licensed in years past with
very little teaching experience or experience
limited to other jurisdictions. PS

AFTER
3 YEARS

Ontario’s enhanced
teacher education program,

2016 AND BEYOND:
HALF THE NUMBER OF
RECENT GRADUATES

which starts in 2015, will mean

very few new Ontario graduates

in 2016 and annual levels thereafter
at about half of recent numbers.
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As teaching and learning evolve in the 21st century,
so too does the way in which the Ontario College of Teachers |

BY GABRIELLE BARKANY AND BRIAN JAMIESON

‘! regulates Ontario’s teaching profession.

very day teachers like you
E create learning opportunities to

make a difference in the lives
of your students. To inspire students
and help them realize their potential,
members of the profession exemplify
the standards of care, trust, respect and
integrity. These are the same qualities
that members of other professions —
including nurses, doctors and social
workers — bring to their communications,
interactions and decision-making.

Public expectations
The Ontario College of Teachers’
mandate is to serve and protect

the public interest. The public expects
that professionals possess a specific
know-ledge base and a distinct skill set.
As with any other regulated profession,
the public wants assurance that the
professionals who are licensed are
current in their practice and committed
to ongoing learning.

Evolving context

As teaching and learning evolve in the
21st century, so does the way in which the
College regulates Ontario’s teaching pro-
fession. We have to because public expecta-
tions of professional self-regulators like the
College have changed significantly.

We live in an age of accountability. As
members of society today, we are better
informed, more assertive and ask more
questions. We want to ensure that when
professionals make decisions — wheth-
er it’s a doctor prescribing medication
or a teacher evaluating a student on a
class presentation — those decisions are
made fairly, consistently, impartially and
in accordance with clearly defined and
understandable standards.

Simply said, we, the public, are
holding decision-makers responsible for
their decisions. We want to see how and
why decisions are made, and whether
individuals or institutions are meeting the
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needs of the groups they were intended
to serve. We, as parents, students, clients
or patients, expect that a professional or an
organization will account for its activities,
accept responsibility for them and disclose
the results in a transparent manner.
Accountability is a fundamental part
of teaching. When we think about a
teacher’s accountability, we think
about the teacher’s responsibility for their
students’ well-being and their learning

progress. But what does this term mean for

professional regulators like the Ontario
College of Teachers, the Ontario College
of Trades or the College of Veterinarians
of Ontario? It means that we are bound to
carry out our regulatory activities in ways
that serve and protect the public interest.
The College fulfils its mandate by ad-
vancing the 11 objects cited in our Act. As
such, we establish and enforce professional
standards and ethical standards for teaching
professionals, certify only those who have
the required qualifications, language pro-
ficiency and are of good character.We also
accredit teacher education programs and
courses, provide ongoing professional learn-
ing opportunites for teachers, and remove or
suspend teaching certificates of those who
violate the professional and ethical stan-
dards established by teachers for teachers.
It is in the public interest to have
certified, qualified teachers who aspire
to and demonstrate high professional
standards. The public deserves to know
that students are safe in the care of
teachers, and that teachers are providing
students with meaningful learning oppor-
tunities. Professional learning is integral
to teachers maintaining high professional
standards in order to improve these

LEADING BY EXAMPLE

Like many members of the profession, Harriet
Simand, OCT, understands what it means to
provide students with meaningful learning
experiences. Simand, a Toronto elementary
school teacher and winner of the 2012 Prime
Minister's Award for Teaching Excellence, has a
gift for showing her students the joy of learning.
She's staged a relaxation test to ease math anxiety,
escorted students to city hall to plead for a ban
on plastic bags, and introduced them to inner-city
schools to help them understand diversity.

“I think you can cultivate that sense of social
justice at a young age — that idea that ‘I can

44 Pprofessionally Speaking | March 2015

opportunities for students. This is directly
connected to the public’s interest in the
teaching profession.

The College also has the legal respons-
ibility to provide for the ongoing education
of its members (see sidebar “The Role of
Professional Learning”). This includes
accrediting the programs and courses
that enable teachers to become certified
and to learn throughout their careers.
The College has a role, among other
organizations, in professional learning.
We provide for the professional learning
of our members (which is one of our

make a difference and | have a responsibility
to,” she explained in a 2013 interview in
Professionally Speaking.

Simand instils a sense of responsibility in her
students to help them become caring, open and
responsible citizens. The concept of responsibility
is linked to the expectations that the public has
of any professional. As professionals who are
always evolving, teachers have the responsibility to
constantly review their own level of competence
and effectiveness, and to make improvements
where necessary. The College has that same
responsibility.

11 objects) by accrediting Additional
Qualification courses (AQs), issuing
professional advisories to our members to
enhance their professional judgment, and
by communicating with them regularly
through Professionally Speaking and the
e-newsletter, Your College and You, about
information that supports their profes-
sional practice and knowledge — two of
the College’s standards of practice. The
College also provides for ongoing learning
directly related to its work through stan-
dards institutes, presentations about the
College in AQ courses and the College
conference.

While the College’s mandate has not
changed, the context in which we regulate
is ever-changing. For example, the College
has a leadership role in the development
of the enhanced teacher education pro-
gram in response to Ontario’s evolving
education system, and it continues to
ensure that teachers are prepared for
today’s conditions and tomorrow’s
challenges. The College’s professional
advisory on social media usage is another
example of the evolving context in which
we regulate.




Communicating with the public
To regulate in the public interest, a regu-
lator must have a relationship with its
members in order to provide advice
and support for their careers through
a variety of communication vehicles.

Michael Salvatori: As / reflect on
commitment to ongoing professional learning
as a standard of practice, | see two elements:
professional and learning. It's the indlividual
exercising judgment about what learning, what
professional development, what information will
help inform their practice. | think professional
learning takes a variety of different forms such
as conferences, workshops, seminars, professional
dialogue, engagement in professional learning
communities and mentoring, among others.

Margaret, can you share the view of professional
learning as the College began in 19977

Margaret Wilson: Back then, what was starting
to emerge was the real need for targeted
professional learning, which would be available
to teachers dealing with the new curriculum or
new technologies. For instance, the substantial
curriculum shift that followed the elimination of
Grade 13 should have been supported by a
province-wide professional learning initiative.
What | have not seen happen is a system where
the College provides input to the Ministry at the
point of development of some of these initiatives.

MS: /n a profession as diverse and rich as
teaching, many organizations play a role in
professional learning. From your perspective,
as the leader who established the College as a

THE ROLE OF PROFESSIONAL LEARNING
Ontario College of Teachers Registrar and CEO Michael Salvatori, OCT, caught up with the first Registrar of the College, Margaret Wilson, OCT,
who shared her thoughts about professional learning, the College's role in it and why it matters to the public.

The College also has a legal responsibil-
ity to communicate with the public on be-
half of its members. However, more efforts
need to be made in this area. Recent focus
group studies indicate a lack of awareness
of the College’s roles and responsibilities
among its members and the public.

In response to this lack of awareness,
in 2014, the College launched a public
awareness initiative — including a com-
prehensive print, radio and online com-
munications program and a robust series
of presentations to trustees and parent
involvement committees in district school
boards — to educate the public about
who we are, what we do, how we regulate
teaching in Ontario and, most important-
ly, how highly qualified our members are.

self-regulatory bodly, what is the College’s role in
the ongoing professional learning of its members?

MW: The College should establish reasonable,
basic expectations for ongoing professional
learning. The other responsibility is quality control
in those areas where it accredits providers. For
instance, what do we know of the members’
experience with Additional Qualifications courses?
| think the College could also publish examples
of best practices. This is really what Profession-
ally Speaking is doing when it provides stories
about what teachers are doing in the classrooms
that is working well, that is new and different.
The advisories on professional issues are
also very useful because they are practical. The
discussions with the Ministry could produce
some very productive new ways of looking at
professional learning for new initiatives.

MS: What should the public expect to know
about members' ongoing professional learning?

MW: For now, all the public has access to is the
information on Additional Qualifications courses
and any university courses that teachers ask to
be recorded on their teaching certificate.

| think school boards could do a much better
job of publicizing the fact that their teachers are
engaged in professional learning. The members

Engaging members

Whether it’s through the development
of professional advisories or articles
in Professionally Speaking, the
College is committed to helping
members to reflect on and enhance
their professional practice.

To inspire confidence in the profes-
sionalism of teaching, the College
highlights aspects of professionalism
on its website — not as advocacy for
individuals but, rather, to inspire confi-
dence in the profession as a whole.

The context in which the College
regulates is not static. As it continues
to evolve, the College must and
will adapt to the ever-changing regula-
tory landscape. PS

of every other professional regulatory body in
Ontario report their professional learning to their
professional body.

MS: One of our objects is communicating with
the public on behalf of our members. e com-
municate to the public about professional learning
through our magazine and through newsletters
and presentations. Are there are other commu-
nication vehicles we should consider?

MW: Social media can capture a very
large audience.

MS: Why is communicating with the
public important?

MW: Every profession wants the public
to have confidence in its competence and
professionalism. A teacher can be in a career
for 25 to 35, and even 40 years now, so it's
really important that the public knows that the
teacher is aware of changing student needs
and new curriculum demands, and is reasonably
competent in new technologies.

It's a matter of having confidence in the
profession and, therefore, in the schools
— public and private — and in the whole
range of institutions in which members of the
College work, including faculties of education.
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KNOWLEDGE

. KEEPERS

The College introduces a standards-based resource to
support First Nations learners.

BY HELEN DOLIK

However, only a few years after high
school, Debassige found herself a single mother moving
from job to job with no post-secondary educaton.

Just when she had all but given up on her dream of teaching,
Debassige’s grandmother was accepted into the Faculty of Education
at Laurentian University at age 74.

“Feeling much pride, I said: ‘If Grandma can do it, so can I!"” recalls
Debassige, now the director of school services at the Kenjgewin Teg
Educational Institute on Manitoulin Island, responsible for delivering
the First Nation Student Success Program to 11 K-12 schools.

Today, there are four generations of university graduates in
Debassige’s family, from her daughter, Deana, to her grandmather,
who was already a teacher in the traditional First Nations sense

L

but wanted a formal education. Debassige and her grandmother

both graduated from Laurentian. Then Debassige, who enrolled in
Queen’s University’s Aboriginal Teacher Education Program, earned
her bachelor of education, overcoming many personal challenges to
realize her goal.

As an administrator on Manitoulin Island and a leader in the
M’Chigeeng First Nation community, Debassige has helped numer-
ous First Nations children receive an education. The Kenjgewin Teg
Educational Institute provides educational services, such as college and
university accredited programs, pre-employment training programs and
small business learning. It also provides an emotional, spiritual and social
learning environment that nurtures the whole student.

“It’s critical that our children learn who they are and about them-
selves, their culture and traditions, and how to keep those alive,”
Debassige says. “It’s our culture and traditions that make us stronger.”

Joseph Hare, chief of the M’Chigeeng First Nation, says Debassige is
very involved in the community. “I’ve known her all of her life. Besides
her being a teacher, she’s a great volunteer.”

“She’s my rock,” adds daughter Deana Debassige, OCT. “She’s very
inspiring and motivating. She taught me the difference between right and
wrong, how to make responsible decisions ... she made me who I am today.”

: rom an early age Debbie Debassige, OCT,
—d wanted to be a teacher, just like her mother.
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Fay Mackenzie, OCT, with her kindergarten students at Mnjikaning Kendaasin Elementary School in Rama, Ont.

ONLINE £

Debassige’s inspirational story is captured in Knowledge Keepers,
a standards-based resource created by the Ontario College of
Teachers in collaboration with her and the M’Chigeeng First Nation
community.

Knowledge Keepers includes a video and discussion guide for teacher
candidates and for the continuing education of OCTs. The video touches
on many concepts embedded in the standards found in all Additional
Qualification (AQ) course guidelines.

These resoures were created to encourage reflection, inquiry and
discussion, and will help AQ providers and education partners deliver
courses and programs related to aboriginal education. Knowledge
Keepers dovetails with the new extended initial teacher education
program that takes effect September 2015. The enhanced areas of focus
include a knowledge of and appreciation for First Nations, Métis and
Inuit traditions, cultures and perspectives.

All teachers can benefit from watching the Knowledge Keepers
video and reading the discussion guide. Debassige’s tale inspires
hope and demonstrates the love she has for her family, students and
community. It is infused with messages of care, trust, respect and
integrity. Her story reinforces the standards of practice: commitment
to students and student learning, professional knowledge, profes-
sional practice, leadership in learning communities and ongoing
professional learning.pPs

Go to bit.ly/1sqKiiM —=
to watch the inspiring /]{i :
Knowledge Keepers video :

of Debbie Debassige, :
OCT, an administrator
on Manitoulin Island
who, after years

of overcoming life
challenges, is helping
First Nations children
receive an education.
The discussion guide
and video are designed
to enhance
professional
practice

in incorporating
First Nation, Métis
and Inuit perspectives
into teaching.
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Ontari .
POSTING 15-06 E 02”2:;; of ‘ Setting the Standard

Teachers for Great Teaching

Program Officer, Accreditation
Unit Standards of Practice and

Accreditation Department
Category 5a — Salary Range $83,329 to $124,604
One-year secondment (renewable)

We are looking for a member of the Ontario College of Teachers with
solid knowledge of initial and continuing teacher education to join the
Accreditation Unit. Our Program Officers are passionate and caring
teachers with strong analytical, problem-solving and conceptual skills.

This position requires an enthusiastic teacher-leader with strong
interpersonal and consultation skills, an eye for detail and the ability to
manage several large projects independently. Successful applicants will have
a minimum of seven years of educational leadership experience that includes
teaching, mentoring, program review or curriculum development, facilitation
of professional learning and reflective inquiry. Bilingualism is an asset for this
position, as well as experience teaching Additional Qualification programs
or pre-service candidates. Excellent written and oral language proficiency is
required. Some travel within Ontario is also required.

Primary Duties:

e Support the Manager of Accreditation and the Accreditation Committee.

e Facilitate reviews of programs that lead to teaching qualifications in Ontario
in accordance with regulatory requirements.

¢ Review applications for accreditation of Additional Qualification courses and
provide descriptive feedback.

e Facilitate accreditation panels to review pre-service teacher education programs
and develop an evidence-based report of findings and recommendations.

e Support teacher education providers throughout the accreditation process
by interpreting regulations and College policies, developing resources and
guiding application development.

e Prepare presentations, reports, briefing notes, issue papers, literature reviews
and research summaries to inform program enhancements and policy
alternatives in accreditation and teacher education.

e Prepare correspondence, responses to inquiries, make presentations and
liaise with our network to inform the public and education stakeholders
about the College, its core responsibilities and our accreditation activities.

e Keep informed about current issues, trends and research in teacher education
and professional accreditation in Ontario and other jurisdictions, and carry
out related primary and secondary source research studies.

e Perform other duties as required by the College.

To apply, please forward your resumé and covering letter no later than
April 11, 2015. Email applications to careers@oct.ca and indicate posting
number 15-06 in the subject heading.

DON’T FORGET
TO PAY YOUR
2015 MEMBER
FEE

If you do not pay your
annual College fee through
payroll deduction, please
make sure to pay your 2015
membership fee of $150
directly to the College.

Protect your good standing
status and preserve your
ability to teach in an Ontario
publicly funded school.

PAYMENT IS EASIER
THAN EVER:

- Pay online at oct.ca by
debit or credit card.

— Pay through your bank
or financial institution.

Use the seven-digit
invoice number we
assigned to you the last
time you paid your annual
member fee as your
online account number.
Please call us if you've
forgotten or don't have it.

— Pay via the College’s
mobile app available for free.
—> Pay by phone.

Call 416-961-8800

(or toll-free in Ontario at
1-888-534-2222) and
follow the prompts.

THE DEADLINE FOR
RECEIPT OF PAYMENT
IS APRIL 15, 2015.

Ontario
College of
Teachers

Setting the Standard for Great Teaching
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Your guide to recently
released books, CDs and

-
reVI ews other teaching resources.

For additional reviews of French-language resources, visit pourparlerprofession.oeeo.ca. With the exception of some classroom sets,
items reviewed are available on loan from the Margaret Wilson Library at the College. Contact Olivia Hamilton at 416-961-8800
(toll-free in Ontario 1-888-534-2222), ext. 679 or email library@oct.ca.

We are all ... Treaty People
BY MAURICE SWITZER

We are all ... Treaty People is a beauti-
fully illustrated graphic history that
presents an Anishnaabek perspective
on native treaty rights. After describ-
ing the historical and cultural roots

of the Anishnaabek, it chronicles the
early contact and relationships with

into the country and their need for
increasingly large swaths of land. He goes
on to describe the Indian Act of 1876,

the system of Indian reserves and the
residential school system, the creation

of the Assembly of First Nations in 1982,
the high-profile standoffs between First

PHOTOS: STEPHEN FERRIE

Europeans and the resulting tensions
as First Nations clashed with the
newcomers.

In outlining the treaties formulated
between the native peoples and the
Europeans, Switzer shows how peaceful
settlements were made possible and how
they came to be interpreted by successive

Nations and the provincial and the federal
governments in the 1990s, and the recom-
mendations from the Royal Commission
on Aboriginal Peoples in 1996.

The concluding message is targeted
and to the point: “Treaty promises will
be fulfilled when First Nations children
can look forward to accessing the same

Nadira Baksh, OCT, is enjoying an extended

Canadian governments. He touches on
the cultural climate of the 19th century
with the waves of immigrants moving

educational opportunities, the same
quality health care and the same job
prospects as their neighbours.”

parental leave. She has recently completed a
combined honours specialist degree in English
and history.

We are all ... Treaty People, Union of Ontario Indians, North Bay, 2011, softcover, ISBN 978-0-9868211-0-3,

34 pages, $25, anishinabek.ca

Nation to Nation:

A resource on treaties in Ontario

BY DAVID SHANAHAN, ALAN CORBIERE AND EDITED

BY MAURICE SWITZER

In Nation to Nation: A resource on treaties in Ontario,
Switzer collaborates with David Shanahan and Alan Ojiig
Corbiere to compile a highly readable compact text on
the treaties between the First Nations and Europeans.
Explanations contextualizing official treaties with cur-
rent events offer deeper understanding of what the issues
are. The illustrations and photographs, together with the
descriptions of the treaties could be used as a prompt to
consider primary documents. The articles clearly show
alternative perspectives to those of many textbooks used in

Grades 6 to 8 studies. Middle-school students will practise
their critical reading skills as they develop their inquiry and
historical thinking abilities. The book could also be used as
a resource at the secondary level.

We are all ... Treaty People and Nation to Nation, published by
the Union of Ontario Indians-Anishinabek Nation, can easily be
incorporated into the Grade 6 social studies curriculum or into
the Grade 7 and 8 history curricula. They provide a rich under-
standing of First Nations’ perspectives and extend the specific
expectations outlined in the curriculum.

Nadira Baksh, OCT, is enjoying an extended parental leave.
She has recently completed a combined honours specialist
degree in English and history.

Nation to Nation: A resource on treaties in Ontario, Union of Ontario Indians, North Bay, 2013, softcover,

ISBN 978-0-9868211-1-0, 68 pages, $40, anishinabek.ca
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% REVIEWS

BY JACK SCHNEIDER
Education historian Jack
Schneider sets out to an-
swer two questions: first,
what are the

common characteristics
of educational research
that teachers adopt

into the classroom, and
second, what do they
reveal about the
connection between
research and practice in
American education?

To answer the first
question, the author com-
pares and contrasts four ideas that have successfully transferred
from research into the classroom context — Bloom’s Taxonomy,
Multiple Intelligences, the Project Method and Direct Instruction.
He then looks at four counterparts that did not fare as well —
Taxonomy of the Affective Domain, Triarchic Theory, Generative
Learning and the Behavior Analysis Model.

From the Ivory Tower to the Schoolhouse

Apart from the inherent quality of the research, Schneider
concludes that the outcome was determined by four critical factors:
perceived significance to classroom instruction, philosophical
compatibility, occupational realism and transportability. Simply
put, the four factors translate into whether the ideas answer
important questions for teachers, fits with teachers’ self-image
as professionals and whether they can be used without extensive
training or changes to their practice.

Some may find the answer to the second question most
interesting, which is frankly predicated on effective marketing
by researchers who are trying to make a reputation for
themselves and by authors and publishers seeking a profit.
(In that regard, the description of the multiple intelligences
movement is fascinating). Is the argument sound? Here’s my
thoughtful challenge: read the book and decide whether you
can apply the principles to other currently successful ideas
in education such as Differentiated Instruction, Backwards
Design and 21st Century Learning.

Fred DuVal is a program officer with the Accreditation
Unit of the College.

..From the Ivory Tower to the Schoolhouse: How Scholarship Becomes Common Knowledge in Education,
Harvard Education Press, Cambridge, ME, 2014, softcover, ISBN 978-1-61250-669-2, 276 pages, $28.45, hepg.org

Nonfiction Writing Power
BY ADRIENNE GEAR
Young writers aspiring
toward a career in writing
will likely find themselves
producing non-fiction —
by far the largest industry
for professional writers in
Canada. Nonfiction Writing
Power encourages teachers
to develop a comprehensive
program focusing on the
six key forms of non-fiction
writing: description, instruction,
persuasion, comparison,
explanation and reporting.
With its nuts-and-bolts approach, this fourth book in a
series about writing shows teachers how to help their elementary
school students recognize what type of writing they should
use for a project, how to frame their thoughts, and how
to generate intent and purpose in their writing. Literacy
periods begin with students engaging in a free for all brain-
storming session. That is followed by examining professional
models or anchor books. Students are then encouraged to
organize their ideas using graphics, maps and anchor charts,
followed by the drafting, editing and publishing process.

Several memory charts are suggested so that students can
recall how each kind of non-fiction writing is structured.
For example, “Descriptive writing says ... what what what;
instructional writing says ... what what how; persuasive writ-
ing says ... what why why...”

Gear is a practiced teacher — each chapter of Nonfiction
Writing Power walks the reader through examples of the
types of writing expected, clearly flowing through an
organized course of activities so students can hone their
skills. Chapters conclude with unique ways of assessing and
reflecting on the finished results. What every good writer
knows and very few students follow is emphasized repeatedly
— students must immerse themselves in the writing and
work at it. Just like playing the piano, you have to practise,
practise, practise!

Kara Smith, OCT, is an instructor, curriculum creator and
writer for the Faculty of Education, University of Windsor.

Nonfiction Writing Power, Pembroke Publishers, Markham,

2014, softcover, ISBN 978-1-55138-293-7, 160 pages,
$24.95, pembrokepublishers.com
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